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Annexure 1

Objectives of language teaching-learning as delineated by National Curriculum Framework

-2005

(a) To develop the competence of children to understand what they hear— A learner must

be able to use various non-verbal cues coming from the speaker for understanding what

has been said. They should also be able to understand in a non-linear fashion by making

connections and drawing inferences.

(b) To develop the ability to read with comprehension— Children develop the habit of

reading in a non-linear manner. They should be able to construct meaning by drawing

inferences and relating the text with her previous knowledge. They must also develop the

confidence of reading the text critically and ask questions while reading.

(c) To develop effortless expression— They should be able to use communicative skills in

a variety of situations. They must be able to engage in a discussion in a logical, analytical,

and creative manner.

(d) To develop the skill of Coherent writing— Writing is not a mechanical skill; it involves

a rich control of grammar, vocabulary, content and punctuation as well as the ability to

organize thoughts coherently using appropriate linkers etc. Children should develop the

confidence to express thoughts effortlessly and in an organized manner. The children must

be encouraged and trained to choose their own topic, organize their ideas, and write in a



logical manner. This is possible only if their writings are seen as a process and not as a

product. They should be able to use writing for a variety of purposes and in a variety of

situations, ranging from informal to very formal.

(e) To develop control over different registers— Language is never used in a uniform

fashion. It has innumerable varieties, shades, and colours, which surface in different

domains and in different situations. These variations, known as registers, should form a

part of a student’s repertoire. Besides the register of school subjects, a student must be

able to understand and use the variety of language being used in other domains such as

music, sports, films, gardening, construction work, cookery, etc.

(f) To develop children’ Creativity— In a language classroom, children should get ample

space to develop their imagination and creativity. Classroom ethos and the teacher-student

relationships build confidence in the latter to use their creativity in text transactions and

activities uninhibitedly.

(g) To develop sensitivity— A language classroom can be an excellent reference point for

familiarizing children with our rich culture and heritage as well as aspects of contemporary

life. There lies a lot of scope to make children sensitive towards their surroundings, their

neighbours, and their nation. National Curriculum Framework – 2005. (NCERT, 2005).



Language Learning Objectives and Learning Outcomes
Teachers need to understand the objectives of language teaching and learning outcomes of the stage or
class they are teaching to enable them to plan their classroom processes effectively. This helps in
understanding the learner, his / her contexts, language skill requirements, types of texts and processes
expected from a teacher to plan a language lesson. Teachers need to plan their classroom process
accordingly.

Let’s now take one lesson or part of the lesson for planning and the processes in the classroom. Here is
the second lesson Tom Sawyer from the class VI English textbook Sunbeam English Reader-I.

• Learners will look at the picture provided at the beginning of the lesson and
guess the situation.

• The teacher may ask learners to concentrate on the word map to  guess what
the story is about. This will develop learners’ curiosity to read the lesson.

• The teacher may do model reading of the text with proper pronunciation.

• The class may be divided into pairs or groups of four and made to read by taking
turns. The teacher supports learners by going around and facilitating learners to
decode the text with comprehension. He/she helps them in reading as and when
learners ask for the meanings of words, pronunciation of words and so on. This
the teacher need not do directly by supplying them with the answers. But the
teacher can provide strategies  like asking learners to use the dictionary, find the
meanings with the help of the words around the given words, etc.

• Teacher may stop the learners after three or four paragraphs and asks questions
to know whether they have understood the text.

• In groups of four or in pairs, learners are directed to answer questions meant for
the post reading session. This is first done orally in groups as the teacher asks
the questions and then learners may be asked to write in groups.

• The teacher also supplies some more questions moving beyond the text.

• This is vocabulary/grammar activity based on the reading and the language items
of the text read.

• Learners are now asked to find the words to fill in the blanks. They may go back
to the text and read again.

• The teacher may now ask the learners to listen to the story and answer some
questions or do any of the following
– Retell the story in short or the summary of the story.
– Tell the story in any other language/mother tongues of learners.

• Learners now do the speaking activity in the textbook [page 26 and 27 Activity
5(a) and 6(b)]. These are speaking activities. In Activity 5 (a), learners in pairs
take turns and ask each other questions to get answers. In Activity 6(b), learners
will give direction to their friend to find the way home from the haunted house.

• These are also extension activities that give learners the opportunity to use English
for discussing or relating the activities to real life situations and experiences.

• Then the learners speak  on the adventure of Tom and his friend.

1.

2.

3.

3.a

3.b

3.c

Task for

learning

What do learners and teachers do? / How does the teacher support

learners in learning?

Sl.

No

Pedagogy Of Languages (English as 2nd Language)

Module-10



Activity for the KRPs

• Refer to the Learning Outcomes of any particular class and discuss the following with your partner/peer:

- Give an example of the pedagogical processes required to achieve any learning outcome.

- Think of an activity/task for reading or any other skill or competency from the textbook you are
using in your classroom.

• What strategy will the teacher adopt to make the lesson joyful and make language learning interesting?

• Choose any lesson and plan pre-reading, while reading, postreading, vocabulary, grammar, writing
and also address issues such as gender sensitivity, inclusion, environmental sensitivity, etc.

Skill specific tasks

Let’s now see how each language skill— listening, speaking, reading, writing and other language
aspects like vocabulary and grammar can be taken up in the classroom.

Listening and speaking based on the lesson- Tom Sawyer

Listening Task

Group Dictation

Children are divided into groups of three or four. Teacher reads out a chunk from the lesson, ‘Tom
Sawyer’. Teacher gives instructions clearly to listen carefully. After that, she asks them to recall what she
has read out and note down the points. She allows them five minutes to recall and write. Once children have
done it, she asks them to listen to the text again. The children’s writing may be close to the original.

Tom and Huck entered the house armed with a pickaxe and a spade. They started digging as a
particular place inside the house. After digging for some time they were tired and stopped digging.
Just at the moment, they heard a voice outside. Shocked, they left their pickaxe and spade, ran up
the staircase and hid themselves inside a room on the first floor.

We have given an example of dictation activity. But dictation can be taken up in a variety of ways
depending on students’ age and interest.

• The learners now write their feelings on adventure. Teachers would tell them how
to frame ideas, jot them down, write first draft, edit and finalise the paragraph.
Learners do it as group work and then as homework.

3.d

Children

• Listen to English news (TV, Radio) as a resource to
develop listening comprehension

• Watch/listen to English movies, serials educational
channels with subtitles, audio-video materials, talking
books, teacher reading out from materials and
understand and respond

• Participate in individual talk viz. introducing oneself
and other persons, participate in role-play, make a
speech, reproduces speeches of great speakers

• Summarise orally the stories, poems and events that
he/she has read or heard

• think critically and try to provide suggestion/solution
to the problems raised

Children

• participate in activities in English like role
play, group discussion, debate, etc.

• respond to announcements and
instructions made in class, school
assembly, railway station and in other
public places

• respond to a variety of questions on
familiar and unfamiliar texts verbally and
in written

• use meaningful sentences to describe/
narrate factual/imaginary situations in
speech  and writing

Pedagogical Process                              Learning Outcomes



Speaking activity
Role Play

The teacher provides an opportunity to look at homework from the perspective of parents and
teachers. The teacher forms groups consisting of 3 students and gives all students photocopies of roles to
be enacted.
ROLES

Parent-1: Feels that adventure is necessary, children must do homework everyday.
Parent-2: Believes that homework is necessary but not too much. Children should have some
time to play.

Teacher: Homework makes learners to recall and reinforce, helps to understand the subject better and
improves one’s writing.
Activity for the KRPs

• The listening task is paragraph dictation. Teacher read out one paragraph and children listened
to it and then attempted to recreate it based on their listening. How do you think such activities
help in promoting listening in the classroom?

• Why is it important to encourage children to interact in groups in any task or activity?
Reading

Reading is an interactive process that goes on between the reader and the text, resulting in
comprehension i.e. understanding the text. The text presents letters, words, sentences, and paragraphs
that encode meaning. Reading is not just decoding, it is an attempt to create meaning.  The reader uses
knowledge, skills, and strategies to determine what that meaning is. Therefore we can say that reading is
an interactive and constructive process. The interaction between readers and the text allows readers to
construct their meaning according to their acquired knowledge and experiences. Individuals construct
their own world-view as they grow and come into contact with their surroundings. Therefore each
student’s interaction with a particular text differs and each student constructs meanings as per his/her
previous knowledge.o

cess

Perspective of in-built assessment while reading

You can assess the reading of the learners by asking a variety of questions such as true/false,
matching, multiple choices, short answer type, gap filling, completion type, word attack questions, table
completion type etc. You can assess them for locating the information, identifying the main ideas, interpreting
the text, and drawing inferences.

Designing good test items and questions is an art, and teachers should spend time thinking about and
devising such questions.

Activity for KRPs

Why do learners find it difficult to read with comprehension? List the reasons and suggest possible
strategies.

Pedagogical Processes

The learner may be provided opportunities
in pairs/ groups/individually and encouraged
to-

• Read different kinds of texts such as
prose, poetry, plays for understanding and
appreciation and write answers for
comprehension

• raise questions based on their reading

• read/ discuss the ideas of the text for
critical thinking

Learning Outcomes

Learners

• Will be able to read a variety of texts in English,
can identify the main theme, characters, sequence
of ideas and events and relates with his/her personal
experiences

• reads to seek information from notice board,
newspaper, Internet, tables, charts, diagrams and
maps, etc.

• responds to a variety of questions on familiar and
unfamiliar texts verbally and in writing



Writing

Writing helps us express ideas and convey our thoughts to readers. Writing is not something that
begins and ends when it is put down on paper for the first time. It is a process that involves planning,
drafting, revising, editing and rewriting. In order to improve the writing skills of our learners we need to
understand the process of writing. The purpose of writing is the expression of ideas, the conveying of a
message to a reader. Written language is different from spoken language and therefore the writer also
needs to keep in mind some formal aspects such as neat handwriting, correct spelling and punctuation,

appropriate grammar and careful selection of vocabulary.

Let's now see how a writing task/activity can be taken up in a classroom situation.

Write a formal letter to the principal of your school requesting her/him to arrange for extra music classes.
You can assess writing on vocabulary, presentation of the idea, coherence, grammar and punctuation.

The types of questions that are set for assessment need to go beyond what is given in the book.
Writing tasks need to be creative and open ended so that learner can write from his/ her context and
enrich the writing with examples.

Activity for KRPs

Develop an activity which will focus on enhancing gender sensitivity/ inclusion/ environmental
sensitivity/ scientific temper integrating it with subject specific theme.
Write a paragraph on the topic, educating the girl child.

Learning Outcomes

Learners
• draft, revise and write short paragraphs

based on verbal, print and visual clues
• write coherently with focus on

appropriate beginning, middle and end in
English / Braille

• write messages, invitations, short
paragraphs and letters (formal and
informal) and with a sense of audience.

• write a book review

Pedagogical Processes

The learner may be provided opportunities in pairs/
groups/individually and encouraged to-

• understand the context for various types of
writing such as messages, notices, letters, report,
biography, diary entry, travelogue etc.

• draft, revise and write in English / Braille with
punctuation and with focus on appropriate
beginning, middle and end

• write a book review

Prior to
writing/
Brainstorming

Writing

Revising and
reviewing

Editing

Rewriting

This stage involves thinking and generating ideas through discussions or visuals.
It will also include thinking about the purpose of writing. For example, a letter of
invitation will be more formal than a letter to a friend.

This stage involves organising information, selecting appropriate language and of
course the act of writing itself. Revising is also part of this process as the writer
may choose to pause and reflect on what they have penned before closing the
piece.

This process includes re-reading, reviewing on the lines of:
• Do I need to re-arrange my sentences?
• Have I missed a point?
• Are there repetitions?
• Can I present a point with better vocabulary or new examples? etc

Here the writer ensures that the written text is correct and also checks punctuations,
spelling and grammar, etc. A final careful revision is also carried out at this stage.

Writing the final draft



Divergent/ creative Questions
Divergent questions allow children to explore different avenues and create many different variation

and alternative answers or scenario. Divergent question is a question with no specific answer, rather it
exercises one’s ability to think broadly about a certain topic. Such questions also address the generic
concerns such as special needs, gender and so on. Extrapolative questions in the textbooks and extensive
reading texts in the supplementary could be well exploited for developing divergent thinking in children.

The following rubrics for meeting the needs of children with special needs (CWSN) from the
Learning Outcome document could be used while designing divergent questions.

Vocabulary

Learning vocabulary is one of the initial steps in learning a language and a lifelong process.
Vocabulary may be extensive (the number of words) and intensive (the multiple meanings of a word).
Vocabulary range is directly linked to reading comprehension. Merely giving children the definitions of
new words is not enough to improve their comprehension. The children’ minds may not retain the definition,
and would be blank when they encounter the same words in some future reading task.  However,  if
children  are provided  contextual information  leading  on to a definition  of  a new word, the comprehension
level would  rise  significantly. Following are some strategies:
• Using the word in 5-7 sentences to illustrate its meaning. • Re-reading the sentence and reflecting
on the context/ situation.  • Providing clues to facilitate guessing.

Then, the children will by themselves arrive at the definition. For younger children, acting out the
word, or drawing its picture would help in associating the sounds with words, and pictures with words
and the word ultimately with its meaning.

Suggested Strategy to be adopted

For the benefit of children with low vision,
• Coloured chalk, sketch pen etc. can be used.
• Blackboard work with big writing would help.
• The seating arrangement should be made appropriately at the front row, and

near the window for more light etc.

For the children with hearing impairment
• Arrangements should be made so that they can sit near the teacher.
• The teacher should speak loudly, clearly and with pauses.
• If needed the teacher should repeat.

Such children may face difficulties in oral language (fluency): reading (skip words):
eye-hand coordination (illegible handwriting) and in understanding figurative
language. Teachers may devise appropriate strategies throughtheir own creativity
and patience: they may consult colleagues and they may also consult DEGSN,
NCERT.

Such children may be provided activities leading to divergent thinking. Example:
These children may respond very imaginatively in Let’s Listen and talk and Say
aloud section of the textbook. Additionally they may be provided a variety of
texts with new vocabulary and slightly challenging cognitive level.

1. Children
with low
vision

2. Children
with
Hearing
impairment

4. High
achievers

Pedagogical Processes

Children
• notice categories and word clines
• enrich vocabulary in English mainly through context
• start using dictionary to find out spelling and meaning
• infer the meaning of unfamiliar words from the context
• take dictation of words/phrases/sentences/ short

paragraphs from known and unknown  texts

Learning Outcomes

Children
• solve simple crossword puzzles, build word

chains, etc.
• infer the meaning of unfamiliar words by

reading them in context.

• use dictionary to find out spelling and meaning



Annexure 2

Skills to be fostered (in the context of English as a second language) The syllabus

(NCERT, 2005) states the following as skills to be fostered. It can be inferred that these are

language abilities to be assessed continuously.

The development of linguistics proficiency in the children is needed for the spontaneous and

appropriate use of language in different situations.

• The learner should acquire the ability to listen and understand and should be able to employ

non-verbal clues to make connections and draw inferences.

• The learner should develop the habit of reading for information and pleasure; draw inferences

and relate texts to previous knowledge; read critically and develop the confidence to ask and

answer questions.

• The learner should be able to employ her communicative skills, with a range of style, and

engage in a discussion in an analytical and creative manner.

• The children should be able to identify a topic, organise and structure thought and write with a

sense of purpose and an awareness of audience. • The learner should be able to understand

and use a variety of registers associated with domains such as music, sports, films, gardening,

construction work, etc.

• The learner should be able to use a dictionary and other materials available in the library and

elsewhere, access and collect information through making and taking down notes.

• The learner should be able to use language creatively and imaginatively in texts, transaction and

performance of activities.

• The learner should be able to develop sensitivity towards their culture and heritage, aspects of

contemporary life and languages in and around the classroom.

• The learner should be able to refine their literary sensibility and enrich their aesthetic life through

different literary genres. • The learner should be able to appreciate similarities and differences

across languages in a multi lingual classroom and society.

• It is important learner to notice the different languages and language varieties are associated

with different domains and communicative encounters.

• The learner should become sensitive to the inherent variability that characterises language and

notice that languages keep changing all the time.

• It is possible for a student to notice the differences between her own speech and the speech of

her, say, grandparents.

(Syllabus for Secondary and Higher Secondary Levels: Skills to be fostered. NCERT,

2005:152)
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Suggested Readings

National Council of Educational Research and Training 2005. National Fordlcus Group

Position paper on Teaching of Science. New Delhi

– 2012, Source book on assessment in science classes VI-VIII, New Delhi

– 2006, Textbook of Science, class VI, New Delhi

– 2008, Textbook of Science, Class VII, New Delhi

– 2008, Textbook of science, class VIII, New Delhi

– 2015, Continuous and comprehensive Evaluation Exemplar Package in Science for the

Upper Primary Stage, New Delhi

– 2017, Learning Outcome at the Elementary Stage, New Delhi

(Web-Based Resources)

https://nroer.gov.in//55ab34ff81fccb4fld806025/page/5b4d793e16b51c01e5660a

https://nroer.gov.in/55ab34ff81fccb4f1d806025/file/58871312472d4a1fel810dbc

https://www.youtube.com/watch?v=gbwCX011vFo&feature=youth.be

https://www.youtube.com/watch?v=olP4MqRQiSc&feature=youtu.be
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